
Developing Great Practice – 

 

At the heart of learning/teaching, there is great professional 
development.  This document, a celebration of CPD at 
Heathfield last year, features twenty thumbnail sketches.  It 
could have been many more. 

The stories here reflect Heathfield’s ethos of self-
improvement. They often feature collaboration and risk-
taking. 

The best examples of CPD at Heathfield are initiated or 
developed by staff themselves, not imposed by a line 
manager.  What is incredible about talking to staff is the 
enthusiasm and passion they have for their work.  I would 
like to thank those who shared these stories. I hope you 
find them useful as you develop your practice this year, 
even inspiring.   
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Natasha Rand: Reviewing another school as part of Challenge Partners – a 
leadership challenge 

I visited a Plymouth secondary school as part of a Challenge Partners review team.  
There were 4 other senior teachers from various schools, led by an HMI. Our task - to 
provide feedback to the school on strengths and areas for development. Working 
closely with the other members of the CP review team, I spent the first day 
evaluating data on the school. This included looking at their previous Ofsted report, 
published exam data and progress, information provided by the school and so. As 
this was my first review, I did not have a specific focus (other reviewers concentrated 
on Teaching/Learning, on Pastoral, or the Sixth Form for example). I always thought 
data was an end result, not an opening. I learnt that it gives you questions, which you 
take and look for answers. The school was very similar to Heathfield in size and 
achievement.  There were enterprise initiatives which echoed Heathfield’s, so there 
were lots of ideas to take away personally for me.  

The first day’s analysis gave us a skeleton of what the school was like – the next two 
days gave us a chance to put flesh on it. Our business is 
learning, and we as teachers need to learn. Challenge 
Partners gives a school a fresh pair of eyes, re-affirming 
what they may already know and highlighting issues 
which could be addressed.  It is supportive and 
collaborative unlike Ofsted. 

 

Helen Aries: Using collaboration to drive the Maths team review 

In recent years, Maths have adopted a very collaborative approach to developing 
practice.  Typically we team up in pairs or threes and plan lessons together, 
incorporating new ideas which form the focus for the year.  This has led to staff being 
more creative. Each person brings their own ideas.  We have to compromise, and 
sometimes go close to the edge of our comfort zone, teaching in new and different 
ways. We are definitely more creative this way.  

The teachers who worked together then observed each other’s lessons, giving 
feedback as to what worked well or could be developed. Each teacher interprets a 
similar lesson plan differently in the class and this is fascinating. The great thing is 
that this has generated new material which all teachers use the following year. This 
year, James Andrews led the review which was great CPD for him, and gave me a 
chance to be at the heart of ‘doing’ the review rather than leading it. 

 

http://www.bing.com/images/search?q=challenge+partners&view=detailv2&&id=25F81A93413FA187BE78D0F2DFBBC125515D3190&selectedIndex=0&ccid=McK6c0TA&simid=608046239292263411&thid=OIP.M31c2ba7344c044482be44a84617cc8fdo0
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Mike Wood: Lead the English team review on developing the retention of 
information / memory 

Our review focused on memory and learning, in the light of the move to closed book 
exams for year 10s. We started with research. I copied articles for everyone to read, 
some of which were from published books rather than second-hand information 
from blogs. These explored not just traditional educational theory, but more of a 
psychological perspective.  

Teachers worked in pairs, experimenting with how to support students to develop 
and retain understanding. Some pairs taught similar lessons to each other. However, 
others took ideas away from their initial discussions and taught very different 
lessons, which their partner observed and then offered feedback.  

We shared at the end of the review via a Teach-meet which Pete and Jeremy 
attended. Each pair gave a 5 minute presentation sharing/evaluating their results. 
This format of reflection gave the rest of the team the chance for discussion and to 
ask questions.  It also gave a specific focus and added motivation for pairs because 
they had to prepare a presentation, and was one of the reasons why this was 
possibly the best CPD the English department has ever done. 

Throughout the year, we have continued to research ways to develop memory, 
sharing it at dept. meetings. This has led to Memrise being adopted across the 
department as a tool for developing recall - after hearing about it in the ResearchEd 
SouthWest day at Stanchester School. 

 

 
 
 
 
 
 
 
 
 
 
 
The English 
Teachmeet-style 
team review 
twilight 
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Helen Harper: support students to retain their learning 
English team review 

The team focus was ‘memory’ (see above). The new, more 
knowledge-based curriculum (and other initiatives, for 
example the national project ‘Poetry By Heart’) creates 
pressure to memorise.  

I wanted to explore rote learning and compare the impact to other ways of retaining 
information, so I worked with Jules Haviland because we both had top set year 10s. 
She decided to use lots of creative and varied interactive learning experiences, 
whereas I wanted to make my classroom feel like the 19th century! I aimed to 
introduce regular, built in repetition to support learning by heart.  I based by ideas on 
research. One lesson was like a boot-camp. We read the same poem over and over in 
unison, drilling. As a break, students spent 5 minutes walking around exchanging 
quotes, before starting again. We focused on whole poems rather than quotes 
selected by me, so they would be more likely to choose appropriate words in the 
exam … less of me, more of them. 

I based the learning on 5 poems students had learnt, and put pressure on them to 
commit to memory, including tables all facing the front, chanting quotations, 
students not leaving the class until they could recite a section of a poem. I also ran a 
sub-group who tested the memory app ‘Socrative’. This group represented the 
spread of ability in the class.  

In the final lesson, both Jules and I tested our groups and mine scored higher 
answering the 50 questions set. Although this wasn’t scientific, and there are lots of 
varied factors that may skew results in either direction, it did suggest that there may 
be a role for more rote learning.  

 
 
 
 
 
Mulberry School from London presenting at 
the English Shared Inset, organised by Helen 
Harper. Attended by all secondary schools in 
Somerset, Jim Cuthbert, Vicky Richardson and 
Anne Constable also coordinated the Science, 
Maths and SEN insets. 
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Sarah Herfet, trainee in English: training at Heathfield school with the Taunton 
Teaching Alliance (see end of this document for more details about training at 
Heathfield) 

Before my School Direct training course, I had taught at the PRU as an unqualified 
teacher.  Being with young people felt natural – standing at the front of a class did 
not.   

There are so many reasons why Heathfield was the right place. Other teachers are 
amazingly supportive. At my other placement school, this was not so much the case. 
Here I wasn’t introduced as a trainee, but as a teacher.  Zoe was more like a coach 
than a mentor. Relationships are important. Staff work here as a team, working 
alongside each other, and I felt part of that.  Graeme as ITT coordinator was also 
incredibly supportive.  Another teacher who stands out is Helen Harper because of 
the way she shares - lesson plans, schemes of work.  She is amazing because of this.  I 
have done lots of wider reading on my course, and kept an eye on research. The 
ResearchED conference in February was brilliant, and so is Twitter.  The CPD 
workshops at Heathfield were very useful because of the way they linked with real 
ideas in school.  For example I was able to discuss ideas from the ‘Role of the form 
tutor’ session with Ed Ryan, whose group I tutored.  

But the best moments of the year were when we bounced ideas around the 
department. In teaching, you can become quite isolated.  Sharing is essential.  

 

Paul Jervis: successfully completing the NQT year 

I think in some schools there is more of a separate regime bolted onto the side of 
mainstream practice, but in Heathfield (and this is typical of Heathfield) the NQT 
experience is so integrated into the whole that it's hard to say where one finishes 
and the other starts. So yes, I have had some more formal reviews with James, but 
we have discussions daily on how things have gone, my ideas for upcoming lessons, 
managing workload, behaviour, etc. I also have regular conversations with staff I 
share classes with, and those teaching the corresponding classes on the other half of 
the timetable (in particular, with Simon on my difficult Yr8 set 5 class). Again, while 
this is perhaps given more emphasis to me as an NQT, I see the same practice going 
on across the whole department. Likewise the team review was just an opportunity 
to collaborate more formally than usual, rather than a special event. 

I attended some of the CPD workshops, which were interesting and relevant, and 
more valuable for involving both NQTs and experienced staff. I found the majority of 
MSC sessions useful and Graeme has provided valuable input into shaping the year 
with targets, reviewing progress and generally being supportive. 
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Satnam Singh: successfully completing the NQT year 

Colleague support has been excellent across the maths team. James, my mentor, has 
been particularly strong with almost daily catch ups and in particular joint planning 
for year 10 delivery where we have the same set but in opposite halves of the school.  
This has been reflected in most of my classes with colleagues. 

Our team review was useful and all team members played a part looking at how to 
improve, e.g. reviewing curriculum structure, homework and working upon new 
topics introduced into the curriculum.  

There has been a wide variety 
of workshops at school 
available.  I found the second 
MSC workshop really useful, 
in particular the session 
related to utilisation of IT 
tools and would recommend 
that this is a must.  I also 
found it useful to discuss 
ideas with NQTs from other 
schools and find out how they 
dealt with teaching and 
tutoring aspects (again the 
tutoring session was particularly useful both at school and MSC). 

I found Graeme to be helpful and supportive throughout the year and very insightful 
into how to improve aspects of teaching practise. 

 

Kevin Harris and Jeremy Backhouse – Collaboration and CPD (‘Inclusive Good 
Practice’ staff group) 

Jeremy: Teachers worked in pairs, planning 
collaboratively then observing each other’s 
lessons.  We focused on using student talk to 
reinforce learning. I wanted students to 
analyse language in a text without going 
straight into writing. I used a list of 
suggested sentences openings to prompt 
their response to a given paragraph, which 
they then had to teach to others in the class. 

Satnam in action 
(staff workshop) 
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This worked well with some but not all (see Kevin’s comments below).  

Kevin: This CPD worked well as a way of identifying new strategies that I had not 
used before in order to teach ‘balancing equations’. I used scaffolding to guide their 
discussion which seemed to help pupils articulate what they were able to write 
down.  Whilst observing Jeremy the purpose and expectations of the lesson were 
made very clear, which I think helped guide pupils towards discussion. The 

importance of pupil positioning 
within their groups was 
highlighted as something of 
huge importance as some 
observers of discussion became 
far more involved just by their 
seating placement within the 
group. Some pupils seemed to 
benefit from the prompt sheet 

that was produced to help spark discussion, but not all.  The most able in the group 
said she would have preferred to work without the sheet, because then the work 
produced would be her way of thinking, 
therefore making it flow a bit more. Being 
observed and observing JEB reminded me 
of the power of the spoken word and how 
pupils can benefit by talking about a 
topic, providing it is structured and 
presented in the correct way. 

 

Anne Guild - Already a Science teacher … now Maths? Teacher Subject Specialism 
Training (a DFE programme delivered through the teaching school for non-specialist 
teachers to focus on/develop Physics or Maths) 

This started with a three day introduction/preparation in July this time last year, 
which included a self-assessment where I discovered Maths I’d forgotten or never 
known! There were a range of workshops to choose from. I have a only a Maths O 
Level, but have always used Maths in Science. My degree is in Biology.  Most of the 
others on the Maths course were not Science teachers, but subjects like Art, PE and 
so on. 

This year, there was a training session every half term, working on a different aspect 
of Maths. One particularly useful session was led by a primary Head on diagnostic 
testing and misconceptions in Maths.  It never struck me before how important 



9 
 

language is – it is a core aspect of Maths. It is huge in Science too, but often means 
different things.  Sometimes it’s not the Maths stopping me, it’s the language. 

It was great to be paired with Vicky.  I like the way she teaches something, then 
keeps returning to it in the following lessons. Having Maths on my timetable next 
year would be really useful so I can develop what I learned this year. (Note: Anne is 
teaching at least one lesson in Maths this year.) 

 

Simon Lowe – Maths team review (a collaborative approach to CPD) 

In Maths, we worked together in pairs, both contributing fully. I worked with Vicky. It 
is a case of two heads producing ideas is better than one. We delivered topics we 
didn’t feel very confident with –‘proportionality’. We came with new ideas, for 
example inviting students to solve problems on the board in front of a class.  The 
class can see the process being used, and sometimes others chip in.  I have continued 
using this since. Heathfield has a very formal team review process which encourages 
a collaborative effort.  Although there is SLT involvement, we feel trusted as a unit to 
extend and develop and challenge the Maths department ourselves. 

 

Ceri Morgan – Train as a teacher at Heathfield? Dancer in Residence at Heathfield 
who successfully completed her initial teacher training with the MSC  

The MSC has been amazing, outstanding.  If I wasn’t sure about anything, they 
always made time for me.  The professional studies sessions every Tuesday was 
relevant, although I already had a lot of experience in the classroom.  Working at 

Kingsmead was brilliant. I’d already been 
teaching PE Dance and knew the 
syllabuses.  For PE itself, I had to jump 
straight in, although I already had a lot 
of knowledge. Mel P was great. She gave 
me good feedback.  Her empathy and 
understanding helped me develop fast in 
the first term.  Matt B was also very 
detailed and helpful.  I also developed 
fast working with him over the last 6 
weeks. 

 

 

 

After school CPD workshop 
aimed at trainees and NQTs 
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Steph Foster – preparing to train as a Drama teacher next year 

I am doing the School Direct ‘assessment-only’ route of training next year with the 
MSC.  I want to be a teacher (currently Steph is Production Assistant, supporting 
Drama groups) to push myself. Up to now, I have not planned lessons, but have 
worked independently with groups of students preparing for shows and led classes 
when their teacher is absent.  

Over the past 3 years, I have developed my role around my knowledge and 
experience.  From the start of this year, I have gone into KS 3 classes and team-
taught episodes (for example lesson openings, transitions), and some colleagues 
have observed me and given me feedback.  Michelle has given me a lot of insight and 
inspiration, encouraging me to take over classes. Next year, the hardest bit will be to 
get the year 11 group on board, to bond, to respect me and each other.  I will be 
mentored by Jodi, and this will be a big help. 

 

Jazz Wilson – How to improve 3 and 4 mark answers in GCSE PE (coaching) 

I focused on literacy intervention with my year 11 GCSE group.  Because Helena 
looked at 6 mark questions, I decided to work with Millie Taylor on 3 or 4 markers.  
First of all we thought about what the exam is asking the students to do. We looked 
at misconceptions, exam skills and revision.  I used Millie and her experience to help 
me anticipate problems the learners might face. We explored keywords used in the 
paper for example ‘explore’, ‘evaluate’. With the students I used kinaesthetic, audial 
etc. learning with a structure in order to support the students.  I found that their 
answers improved. I also used Helena’s ideas on 6 markers and taught 6 or 7 revision 
lessons which linked to the previous work we’d done. When Millie observed me, she 
focused on my explanations, pointing some surprising things (which I wasn’t really 
aware of) about the way I modulated questions to the students. I am now taking a 
similar approach to my year 10s. 

 

Sian Bowen – Music team review focus: how to deliver singing more effectively 

We originally invited Kat Stevens, an experienced singing teacher, to support our 
work with the choirs and in KS 3 classes. To start with, she concentrated on vocal 
warm ups.  We also attended a session at Bridgwater College where she was working 
with a new group of lower 6th students, which was fascinating. 

I then took away lots of ideas and did a half term project with a year 7 class.  We did 
lots of singing, week by week, focusing on a set of 6 songs.  The result is that the 
students sang better, and also gained a lot of confidence.  So did I. Some students, 
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particularly boys, actually began taking over and leading the warm up sessions. This 
seemed a good way to harness their interest. James videoed the session Kat did in 
school, so we could refer to it later, and he used her techniques to help him with the 
year 7 singers and the Performing Arts group. 

Kat also took a senior choir rehearsal.  It was interesting seeing her come from a 
slightly different angle.  She was meticulous, relentless. She didn’t use a piano to 
accompany the singers, so she could concentrate on hearing their voices.  She went 
over a 2 bar sequence six times until she was happy with it.  The students were a bit 
shell-shocked, but they realised how much commitment they needed!   

 

Helena Nicholls – How to improve long answers in GCSE PE (coaching) 

I wanted to look at ways we could improve answers to 6 mark questions in GCSE PE. 
The national average mark for these is 1.7 out of 6.  Heathfield averages 2.1. I 
worked with Caroline Barratt. First, we looked at sample answers our students had 
done, and also examples provided my Edexcel.  We analysed good answers for what 
they did well.  I spent one lesson just looking at 6 mark questions, and Caroline 
visited and fed back.  Students analysed sample answers, then marked them.  I didn’t 
just stop there – every 4 weeks I did this again.  Jazz and Adam also used the same 
ideas.  6 markers will be huge next year because PE moves from 40% theory to 60%. 
Students in my class found this really useful, ending up getting 4s and 5s out of 6.  I 
learnt the structuring of writing and marking these questions.   

 

Zoe Gray – life beyond PEE 

For the last year or so, I have wanted to go beyond asking students to respond to 
reading using PEE paragraphs. I wanted students to respond to texts independently, 
not be penned in with 
a structure; to 
approach analysis by 
exploring different 
angles.  I call this 
‘exploding’ ideas on 
language or structure.  
The first lesson I 
taught using this was 
when some teachers 
visited from another 
school.  I have also 
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been influenced by Helen’s work on ‘Academic Writing’ developed from visits she 
made to Mulberry School in London. 

Students use a four stage process where they concentrate on a key quote or word 
from the text. First they draw a picture based on it, then explore connotations. Next, 
they write ideas down under a title ‘This reminds me of ...’ before they come to the 
final, favourite bit – ‘The Bigger Picture’. Here they link back to the way the writer 
uses the word/quote in the given text e.g. Macbeth. Even the weakest have so much 
to write about at this stage.   

I found that the gap between the weakest and strongest narrowed because the 
lower ability students were more confident writing about individual words than they 
had been.  They were brave as they analysed. The next step is to share with the 
department, and include reference to ‘terminology’, a new explicit requirement in 
GCSE English. 

 

Jules Haviland – developing effective assessment (Assessment Staff Group) 

As part of the Assessment Group’s work this year, Natasha and I visited art and 
English lessons. In art, there was a consistent, logical approach which highlighted 
assessment words linked to the KS4 art curriculum. There was an interesting use of 
colour coding as part of this, and a clear coherence. 

We saw equally brilliant practice in English, and examples of incredibly hard work 
from teachers, but approaches were slightly more varied.  Steps forward for students 
were identified. I trialled new assessment sheets at KS3 using the 1 to 5 system, 
linking to whole-school levels and terminology.  This definitely help me as I prepared 
students for assessments.  I also used ‘Red, Amber, Green’ coding as part of helping 
students improve.  Next steps include developing these ideas next year alongside 
Mike and Helen. 

 

Arantza Ereno – training to support role as ‘Emotional Literacy Support Assistant’ 

Together with Katie, I took part in training led by an occupational psychologist once a 
week for 6 weeks.  We work with students selected by year heads whom we meet 
over a period of 6 – 8 weeks, 30 – 40 minutes at a time. We try to help them 
recognise their emotions, and look at issues such as anger and bereavement. 

One student I worked with this year was very quiet and withdrawn to begin with.  
She was under the radar.  One positive thing that came out was we identified how 
much support she needed, and more was then put in place.  Another student was 
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very anxious and had missed school because of worry. Now, he arrives at school 
promptly, is in school consistently. He opens up and comes to see me. 

For my part, I am more confident supporting students.  I have greater knowledge, 
more strategies which I can apply to other children.   

 

Wil Lowndes – exploring power of language (Literacy group) 

We split into small groups to focus on the way literacy was approached in different 
subjects.  I worked with Helen Harper. I taught her year 10 boys group focusing on 
the background to the novel Jekyll and Hyde. It was an English lesson with a History 
twist, based on the idea that my teaching was based on transferable language skills. 
Although I know little about English literature in a wider sense, I am confident with 
literacy.  It was very interesting. For a start, it was an all-boy able group (I thought I’d 
hate it, but didn’t).  Students were constantly stopping me and telling me, ‘That’s an 
adverb, that’s the subjunctive’ etc.  I couldn’t assume the students had lots of History 
knowledge, so I had to re-think, change perspective.  I had to choose the source 
material carefully - the 19th century work ‘Child of the Jago’.  

It was an interesting glimpse into the working day of another teacher.  I looked at 
their exercise books.  I stole Helen’s idea of ‘snazzy words’, an unintended 
consequence of this collaboration.  One side of her whiteboard is dedicated to 
interesting or sophisticated vocabulary. I now have the same on my board, with 
‘banned’ words underneath (e.g. ‘stuff’, ‘things’).  

When I started, I wondered whether what I do in History could work in English, and 
the answer is Yes. It would now be interesting to work in a subject with less in 
common than English, for example Maths.  I’d have to think carefully about that… 

 

 
 
 
 
 
 
 
 
 
 
Wil sharing his experiences 
at the CPD workshop on 
literacy 
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Mel Hoare – teaching Maths through Dance … or is it Dance through Maths? 

Every year I link with a different subject area as part of the work I do with primary 
schools. First, I work with the HOD to create a list of concepts or ideas that underpin 
one aspect of their subject.  So, when I worked with History last year, Wil brought 
source material. When I worked with Science, we looked at movement and so on. I 
also conduct my own research into the subject, exploring subject-specific ideas in 
more detail.  TED Talks is brilliant for this.  I discovered that dance companies go into 
schools and use dance to explain symmetry, for example – I watched a whole video 
of two professional dancers in America who are also Maths teachers, teaching 
fractions through clapping. They used movement in songs to teach sequencing. 

This year, I discussed with Helen how fractions could be used as part of my Dance 
project in primary schools. After this and my research, and going back to her when I 
needed to, I devised the dance which I then used with hundreds of primary children. 
Additionally, I used my dance clubs as part of this work, which links in draws in extra 
interest.  

This year, Helen took our ideas back to the Maths department, with the idea that 
teachers could use clapping for example to teach Maths. She wanted to introduce a 
new scheme to year 7s where teachers use the ideas generated from our 
collaboration.  Ironically, I had thought that Dance was a good vehicle for teaching 
Maths, but that’s not all of it.  Maths is a great way to teach Dance. This project has 
challenged me, how I choreograph, and I now plan to use numbers as part of 
teaching Dance.  

 

 
 
Performing 
Arts team 
review final 
meeting 
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Outline of CPD at Heathfield 
Induction and structured support for newly qualified teachers, which offers internal 
workshops led by staff at Heathfield, and external all-day NQT conferences (we 
currently use the Mid Somerset Consortium for this support). Graeme Ryan is our ITT 
co-ordinator. 

Team Reviews are held once each year focusing on a key area for development 
decided by the HOD and their team.  The emphasis is on collaboration and self-
improvement. The process starts and concludes with department meetings to 
explore and research the focus, then to evaluate the process and decide on next 
steps.  Each teacher observes two others staff in the department, and is observed by 
the HOD. Recently, some team reviews explored the benefits of shared lesson 
planning and paired observations, and evaluations in a ‘Teach-meet’ style.  SLT is 
only directly involved at the end of the process, over lunch in the Head’s office.  

Action research.  As part of recent middle leadership courses for example, all 
participants completed research on aspects of teaching and learning of their choice 
and presented to SLT.  For most staff, research is an integral and ongoing part of 
their own CPD every year.   

Coaching offers all teachers and TAs the chance to focus on an aspect of their 
teaching with a trained member of staff.  There are 7 coaches this year, each working 
with up to three teachers.  The process is collaborative, personalised and 
confidential.  It is centred on the needs of the teacher, and is a highly effective strand 
of CPD at Heathfield.  Typically, it involves five or six meetings (some of which may 
be observations), all of which are covered by John Fletcher.  Like the team review, 
the success of coaching lies in the fact that it is self-improvement – the coach is not 
an expert, rather a colleague skilled in working alongside the teacher. 

Peer observations – observing colleagues can be immensely constructive.  Staff can 
use this as part of coaching, for example, or independently of another CPD process.   

Mentoring e.g. for new staff. 

Shadowing a member of staff (e.g. a head of dept., or a member of SLT). 

Staff T/L workshops - 7 times a year for all teaching staff with a focus on whole-
school priorities including: ICT + curriculum, Inclusive Good Practice, Assessment, 
Curriculum Enrichment, Challenging Prior Higher Attainers.   

In-school training either as a whole school, or department. 

Appraisal for all teachers and TAs offers a one hour discussion with their HOD/line 
manager (‘Professional Development Interviews’ are offered at other points in the 
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year to staff who do not work directly within the classroom).  Before the meeting, 
staff use the new appraisal pro forma to reflect on their successes and strengths in 
the previous year, consider obstacles in the way of professional improvement and 
ways they can use CPD within the school to overcome them.  Evidence of practice 
(e.g. notes from coaching, lesson observation sheets etc.) are brought in as part of 
the meeting and clear targets identified.  A second meeting is scheduled later in the 
year to monitor progress. 

SLT observations – once per year, with a class that the teacher chooses, with full 
discussion/reflection at an agreed time.  

Formal in-school courses e.g. NQT, Middle Leadership courses 

Visiting another school, or working with other organisations or schools, e.g. 
moderating coursework for an exam board, or undertaking a collaborative venture 
with another department or school. 

External courses e.g. senior leadership or syllabus/curriculum, health and safety etc. 

Training teachers – each year staff mentor/work alongside trainees who complete 
placements at Heathfield. 

 

Know someone who’d like to train as a teacher? 
The Taunton Teaching Alliance, based at Heathfield School, is working with partner 
schools in the Taunton area to recruit 10 secondary trainees in English, Maths, 
Science and Computer Science to start in September 2017.  Our alliance has a 
proven track record in nurturing new teachers – please contact me if you know 
someone who would like more information jbackhouse@educ.somerset.gov.uk, 
visit the TTA website or email the TTA direct : info@tauntonteachingalliance.co.uk 

mailto:jbackhouse@educ.somerset.gov.uk
mailto:info@tauntonteachingalliance.co.uk

